DEVELOPMENTAL LEVELS IN MUSIC EDUCATION

PRESCHOOL AND KINDERGARTEN:  AGES FOUR AND FIVE

Large muscles better developed than small muscles; constantly physically active; right or left handedness is established.  Physical activities involving large muscles are stressed; fundamental movements such as walking, running, and hopping are related to music; can skip rope; can play simple percussion instruments; movements of animals are imitated; activities include free rhythmic responses to recordings and piano selections that “tell what to do”; the teacher’s accompaniment follows the movement at first, then later the child learns to follow the music; simple directed singing games and dances; creative and spontaneous movement; space is needed for physical movement because these children are apt to fall.

Language development is limited; speech skills are little developed but both language and speech are improving rapidly.  Chants and calls, singing games and songs with words that are colorful, rhythmic, repetitious and sometimes nonsensical; provision for much spontaneous and creative response to the sound of words and to music; singing and chanting of Mother Goose rhymes and neutral syllables; Latin syllables so-mi, then so-mi-la-so-mi, and finally so-la-so-mi-do can be slowly introduced with accompanying pitch levels and arm movements or hand signals.
Attention span is relatively short, depending on the interest and the activity; most children are very active, affectionate, and aggressive.  Plan music through the day for short periods of time; utilize music in other areas of instruction and to change the tempo of the day by creating activity and rest; use a variety of types of songs to relieve tension and fatigue and stimulate relaxation; include songs involving names, touching objects and repeating phrases; provide opportunity for each child to learn perseverance on his own level.
Some children are shy and are limited in ways of expressing ideas and feelings.  Help children to listen to music in creative ways; encourage dramatizations and imitations of people, animals and things.
Very self-centered; wants to be involved and motivated; cares little what his peers think; is very individualistic; emotions are intense, with brief extremes of happiness, anger, hate. Give individual help, the opportunity to sing alone and in small groups before singing in larger groups; he will sing co-operatively in large groups when he is socially and intellectually mature enough to co-operate in a group; provision is made for his enjoyment of music plus help in gradually and sequentially increasing his understanding of it; the teacher must establish limits in group response activities; the child needs help in learning to co-operate in singing, taking turns, listening to others; songs in which the child is clearly identified are utilized; the teacher substitutes the child’s name for the name in the song; the teacher leads in creating calls, chants, and conversational singing which include the child’s name; short repetitious songs for fun, acting out and singing our used.

They have little understanding of ownership.  Create chants such as “This belongs to Mary,” (55365-3-) and “The new shoes are Johnny’s” (35-365-3-).

The harmonic sense is rudimentary.  The teacher emphasizes the melodic line and the rhythm, not harmony; songs that require no chord changes in their accompaniment are preferable; complex harmonic accompaniments are avoided or kept to a minimum.

Enjoys the security of repetitious activity.  Repetitive songs, motions or ideas, and repetitive manipulative experiences with percussion instruments and bells are employed.

Desires to be accepted by adults; needs warmth and security from them; enjoys individual attention.  The teacher and parent sing to the child often, and provide a simple, pleasant and secure environment; they give security and respect, avoiding unpleasant experiences and situations; they get the child involved by planning activities in which he can succeed; children will feel success with music that is interesting and appealing; provision should be made for spontaneous and creative responses to music; the teacher and parent should give encouragement and recognition for children’s efforts in music; music should be provided to suit the moods of the children.
Beginning to develop independence; tries to help himself; gradually depends less upon adults.  The teacher should be certain that each child is helped in singing, interpreting or playing music as increased music skills develop self-confidence and independence; song content can aid children in adjusting to new or frightening experiences; encourage children to make up new words, chants, motions or rhythms, to play different percussion instruments, and to experiment with sound; discussions and evaluations assist social development; opportunities are provided for children to help plan music activities, to select songs, recordings, appropriate percussion instruments, and to decide how to interpret music.

Teeth and bony structures are growing and changing; vigorous action results in fatigue.  A variety of music activities from very active to restful is employed; a minimum of twenty minutes of music is distributed throughout the day; action songs and finger plays are used; children listen to many kinds of music, including types that encourage rest and relaxation; creative body movements and use of percussion instruments are encouraged.
The beginning of co-operation play in relatively small groups.  Most learning is non-verbal.  Music activities should help children grow in understanding and appreciation of others, as well as the quality of work done; brief periods of discussion and evaluation aid children in developing their powers of communication and in their ability to relate to and respect others; social consciousness should be nurtured.
Very inquisitive about his surroundings; he is eager to learn and to respond; is very alert; learns through manipulating concrete objects and re-enacting real situations.  Provide opportunity to use and experiment with a variety of musical materials; plan music experiences that build sensitivity to beauty of melody, rhythm, and form, and recognition of happy, sad, slow, fast, high, and low; experiment with types of sounds obtainable from wood, metal, glass, stone and various percussion instruments, introducing them one at a time; simple imitations and dramatizations are employed; high-low can be equated with right-left in playing keyboard instruments.

Interested in the “here and now,” “what and what for,” and in realizing immediate goals.  Songs about everyday experiences such as mother and family, playthings, people they know, pets and animals; children need simple directions, demonstrated clearly and explicitly, and musical activities that can be completed in short periods of time; the teacher gives each child opportunities to succeed; music is used as a “core” for learning content in other areas.

Lives in a world of make-believe and imagination; the child is imitative.  Provide the chance for creative responses in singing, listening, and rhythm; children should imitate the movement of animals and dramatize songs in a simple manner; songs about inanimate objects and talking animals and the creative activities related to them should aid in children’s enjoyment, encourage initiative, develop self-confidence, help children recognize their own possibilities, limitations, and capabilities in learning co-operation with the group, stimulating imagination, overcoming shyness, relieving aggressive feelings, and expressing their ideas and personal feelings; songs are taught by rote; the teacher’s voice and recordings should be good models; the teacher’s attitudes, skills, appreciations and enthusiasm are imitated by the children; musical models in the home are very important too; the child learns to appreciate the type of music he is exposed to most.

Voices are small; the pitch is often underdeveloped.  Many children need help in finding their singing voices; the teacher uses tone-matching games, calls chants, and singing conversations to build up, down, or same pitch concepts; the teacher establishes the pitch of songs by means of the piano, pitch pipe, or bells; he gives individual and small-group assistance in finding the singing voice and its range; children are helped with learning to listen to pitches and to recorded music; the teacher has the children imitate vocally sounds of their environment – train and factory whistles, church bells, chimes, the sounds of animals and machines; oral, aural, and visual aids are necessary in building pitch concepts; the teacher makes certain that children enjoy music and want to take part in singing; children have opportunities to play very simple songs or parts of songs on the bells; the teacher emphasizes listening to singing, then having children imitate the example.

Creative, spontaneous, and uninhibited.  The teacher encourages creating chants, interesting word-rhythms, rhythmic movement, and dramatizations; spontaneous singing is encouraged as children play; children dramatize roles of people and animals well known to them; space is provided for the  children to move freely; percussion instruments, scarves, and balloons can assist creative responses to rhythm.

They work alone or in very small groups.  Create the opportunity for individual musical experimentation and for small group activities.

EARLY ELEMENTARY;  AGES SIX AND SEVEN

Many children are still unable to sing in tune; most voices are light and high in quality, but some are low, and there are usually many different ranges present.  The overlapping of the different ranges at beginning of the school year will permit about five or six consecutive pitches to be sung by the large majority of the class, usually from middle C to the G or A above.  The teacher assists each child in learning to sing in tune; children are guided to do much individual singing, singing in pairs, and in small groups within the large group; the teacher helps children to experiment with their voices to determine the difference between speaking and singing; children need good models to imitate both in school and at home; the teacher begins the school year with songs of limited range to assure the largest degree of success; this range is gradually extended; individual singing independent of the teacher’s voice or the recording is encouraged; the children use body movements and hand levels to reveal their comprehension of high and low pitch.

Slow growth; children want warm, personal attention.  The teacher employs a small repertory of simple songs well learned and frequently repeated; music repetition is necessary in learning to hear pitch differences and to match tones; nursery rhymes are reviewed; children are seated near the teacher when they sing; children’s names are often substituted for those in songs and are used in question-answer games and in singing conversations; most children learn to sing simple melodies accurately; they comprehend melodic movement.

Large muscles are more developed than small muscles; children tend to move with the entire body as a unit; a lengthening of the limbs.  Free rhythmic movements and fundamental movements such as walking, running, skipping, hopping, and galloping are stressed; finger plays develop small muscles; emphasis is given to impersonation of animals, people, and things; keeping perfect time in various tempos is not expected of most children because they need to experiment in their own ways to develop muscular control; all children are encouraged to improvise rhythmic responses of their own and to take part in activities that lead to improvement in poise, balance, and bodily control in response to rhythmical stimuli; at first the accompaniment follows the response, then later the children become able to respond to accompaniments of various tempos; suitable furniture and seating arrangements are provided; they grow in ability to sing with rhythmic accuracy; they can repeat rhythmic patterns in body movements and on percussion instruments; they become aware of the beat and can demonstrate it in body movements and on percussion instruments; they can improvise melodic fragments on simple instruments and play them by numeral notation; they become more aware of meter.

At age six eye-hand co-ordination is poorly developed.  Rote singing and rote playing are emphasized; use is made of large-sized notation written on chart paper.
At age seven the heart grows rapidly; muscular development is uneven; motor skills are steadily developing; eye-hand co-ordination improves; attention span increases.  Time allotted to strenuous physical activity should be brief; active musical activities should be interspersed with quiet responses; singing games and dances can be more complex; there can be greater variety and skill in fundamental movements; percussion instruments are played with more ability and control; some children will play piano, bells, and autoharp; more songs and longer songs with more verses can be learned.

Eyes of the six-year-olds not ready for close work; eyes of seven-year-olds better developed but still not ready for sustained close work.  Emphasize a “by-ear” approach to music; contour lines are associated with melodic direction; line notation can help in expanding the concept of duration in rhythm patterns; the teacher uses simple notation on large charts, flannel board and chalk board – easy chants, phrases, parts for singing and playing; children observe the teacher as he notates songs they have created; rote songs are sung from large charts; music textbooks with large clear print are usually introduced in the second grade; the teacher sings short songs already familiar to the children while the class does guided observation of aspects of notation in the books; children read rhythm notation (from large charts) and write some of it in simple form on the chalkboard; seven-year-olds can identify similar and different notated patterns, step-wise and skip-wise melodic notation.

Missing front teeth of seven-year-olds make perfect pronunciation and diction difficult.  The teacher emphasizes vowel sounds rather than consonant sounds in simple chants and singing activities; Latin syllables and neutral syllables such as loo and la can be sung; pronunciation and enunciation should not be overstressed.

Six-year-olds are extremely active and constantly on the move; they have a relatively short attention span; they are easily fatigued; at age seven children alternate between very active and quiet behavior.  Use music to permit necessary activity and rest and to relieve tensions and fatigue; children need short, frequent, and varied periods of music; listening experiences should be of brief duration; purposes for listening should not only be minimal but explicitly stated; listening skills should be developed gradually as the nervous system becomes more mature.

Eager and anxious to learn.  Involve the child in planning and evaluating a variety of musical experiences; gradually and consistently introduce music vocabulary; expand the types and number of musical experiences.

The harmonic sense is largely undeveloped.  The teacher includes songs and chants that need no chord changes in accompaniments; complex harmonic accompaniments are avoided, chants and two-part rounds are sung.

Children are highly competitive; they fight with words rather than with fists; six-year-olds are aggressive, egotistical, and often uncooperative.  The teacher gives children chance to perform and to succeed individually; he develops social consciousness and social skills by guiding the children to appreciate each other’s accomplishments, to help each other, and to appreciate the rewards of cooperative effort.

Children are highly imaginative and enjoy imitating; they are interested in and are curious about their surrounding environment; they enjoy sounds and sound effects.  Children reveal knowledge of similar and contrasting phrases by selecting same or different accompanying instruments; they become aware of introductions and codas by playing them on instruments and inventing them; they create their own short songs; numerals and/or syllables can be used in singing melodic fragments; they become aware of the need for chord changes in harmonic accompaniments; common musical instruments can be identified by sight and sound; opportunity is provided for creative reproduction of rhythms from the environment; the teacher should stimulate interest in aesthetic aspects of the environment through the use of the senses – hearing, seeing, feeling, and smelling; in spontaneous and guided dramatizations children imitate sounds and movements of airplanes, missiles, jets, trains, and other machines, the sound of wind and evidence of its action, water, thunder, people’s speech, sounds and movements of animals, and the movements and moods of people; to implement the above, the teacher employs a variety of materials that may include recordings, piano, percussion instruments, bells, pictures, music charts, bulletin boards, chalk board, recorder, opaque and overhead projectors, slides, film strips, and movies; there is experimenting with various materials to discover different sounds resulting from them and the way they are struck; children help decide suitable sound effects to enhance their songs; they create accompaniments to songs and recorded music with percussion instruments; sounds heard in the environment are reproduced or imitated; they can be sensitive to the suitability of volume (loud-soft) in their musical activities.

Rudimentary understanding of time, space, and money values;  The teacher uses line notation to show relative length of note values that have been felt through physical responses; this is later compared with music notation; the teacher begins to teach the understanding of simple music design such as the phrase, contrasting sections, tonal and rhythm patterns, expanded concepts of fast and slow, high and low, and related moods; children learn to comprehend simple note values through identification with simple rhythmic responses involving the entire body.

Learn through use of concrete materials, in terms of experience background, and through participation under wise supervision; limited utilization of the abstract.  Plan time to experiment, to listen, and to participate in learning tone production on wood, metal, skin and other media; relate scale tones to hand signals and the keyboard; step bells are useful in developing the scale concept; explore uses of simple instruments, introducing them gradually, one at a time, and teach the use of each thoroughly after stimulating interest in what each can do; listen to and watch various types of musical performance; create and explore uses of voice, instruments, words, tunes, and accompaniments; guide listening with a few specific purposes; do creative development of music through interpretation, dramatization, body movement, and the addition of codas, introductions, and instrumental parts; teach songs and music of quality that deal with the here and now, including those that reflect the expanding technological age in which these children live, but on their maturity level (remember that some of today’s six-year-olds have been all over the world by means of direct and simple physical responses, feelings and moods; they are able to do only very simple analysis of music).

Children need encouragement, acceptance, and praise from adults.  See that each child develops his special talents and interests in music to the maximum degree; have each child perform acceptably alone and in groups in order to feel success and acceptance from the teacher, and to grow in assuming responsibility, cooperation, and in social competency; provide a warm, interesting, challenging environment that includes a teacher who knows when and how to give encouragement and praise; because of the children’s great need for acceptance by adults, they try to imitate, and thus are susceptible to the teacher’s example of enthusiasm, interest, skill, and love for music; teachers should not underestimate this age, but should offer a music program of quality that sets the stage for greater ability in performance, listening, and appreciation of music; it is here that the teacher can utilize this characteristic of seeking the approval of adults, not to dictate learning, but to develop the skills that will progressively be used as a basis for children’s future growth in musical competencies, and in their self-reliance and their independence from adults.

At age seven group activities are increasing in popularity; there is some evidence that interests of boys and girls are diverging.  Prepare group singing games, action songs, and percussion instrument experiences; boys and girls should be given some opportunity to select songs and activities in accordance with possible different interests.

At age seven the concept of the right and wrong ways of doing things is beginning to emerge.  Now the children are ready to evaluate the quality of singing and playing; work with children on ways to improve the sound of their singing and playing, and on the proper care of instruments and other materials.

MIDDLE ELEMENTARY:  AGES EIGHT AND NINE

The attention span is expanded  The music period is extended to as long as thirty minutes, depending on the nature and variety of the activities; children can do guided listening to music for a longer period of time; longer songs with greater variety of content and skills can be taught; two- and three-part song forms and rondo forms can be discovered and identified; obvious cultural characteristics of national or ethnic music can be recognized; there is interest in comparing major and minor tonalities; 2 to 1 and 3 to 1 note value relationships can be recognized.

Slow steady growth; girls are more mature than boys; this age group has better coordination, is conscious of detail, and is able to devote attention to activities that require control of small muscles of body, hands, feet, and eyes; children are more interested in detailed and intricate work.  The teacher provides opportunities to make substantial use of music notation, in singing, playing, and creating music; more detailed work is planned in the reading of music; use of music text books is expanded; more complex folk dances can be learned; children can conduct all common meters, with some able to direct music activities of the class; syncopated patterns can be introduced; the Autoharp can be played from chord designations with increased skill; children reveal their expanding concepts of repetition and contrast in body movement, in creating music, and in exploring musical forms; sequential tonal patterns can be identified in melodic lines; the teacher guides the consistent progress in standards of musical performance; percussion instruments are played more effectively; recorder-type instruments can be played by the nine-year-olds; the teacher gives each child time to develop his musical and dramatic skills; individual and group lessons in band and orchestra instruments often begin in fourth grade for the physically mature; lessons on half-sized string instruments are sometimes begun in third grade, and for the less physically mature nine-year-olds; there is increasing utilization of the piano and other keyboard instruments by children in the music class and at home; songs of wider range can be sung.
Posture needs attention.  Moving to music and proper singing can aid posture; a variety of music activities can relieve tension and fatigue that cause poor posture.

Vocal cords and lungs are developing rapidly; more control of voice and of breathing; the singing voice of the nine-year-old is better in quality, range, and dependability.  More complex song material of wider ranges can be used; part singing is a goal; the children can study the problem of finding the best places in songs to take breaths.

The harmonic sense is not well developed for the eight-year-old, but a growing number of nine-year-olds possess it.

The teacher selects special added parts for children who possess ability to sing harmony; rounds and easy descants are used in working for the harmonic readiness of the group; the Autoharp is employed in listening activities to help children become aware of the necessity of chord changes; simple two-part singing is achieved during the fourth grade year; I, IV and V7 chords can be identified by ear; intervals of thirds and sixths can be identified by sound and sight; playing Autoharp by ear reveals harmonic comprehension; some can chord piano accompaniments.

Communication skills are more highly developed, including reading skills and a larger vocabulary.  Music reading can be emphasized with the eight-year-old; a useful vocabulary of musical symbols and terms increases; numbers and/or syllables are useful in solving problems in singing and creating music; the functions of meter and key signatures are discovered and applied in creative work; notation of two-part songs is interpreted by nine-year-olds; music textbooks are used more analytically; music is read from books, charts, flannel boards, magnetic boards, and from projections on a screen; the repertoire of songs increases.

Need for encouragement, acceptance, and praise from adults; sensitive to criticism.  Provide opportunity and encouragement for each child to develop his special talents and interests in music to a maximum degree; provide opportunity to perform acceptably both individually and in groups in order to feel success and acceptance from the teacher and to grow in responsibility, co-operation, and social competence; create a warm, interesting, challenging environment with an understanding teacher who knows when and how to give encouragement and praise; because of children’s great need for acceptance from adults they try to imitate the teacher’s example in enthusiasm, interest, and skill in music; this sets the stage for greater skill in performance and appreciation of music; there is pride in creating one’s own songs and instrumental pieces.

Peers become important; children are better able to co-operate and work in groups; interest in gangs of the same sex and secret codes is strong, particularly at age nine; this is a time of joining groups; eight-year-olds are usually interested in cowboys, rough and ready play, and they are prone to accidents.  Plan group exploration, discussion, experimentation, sharing, creating and evaluating; music clubs and choruses can be organized; use “mystery tunes,” notation treated as a code, and songs about Scouts and other groups; permit time for singing, dancing, creating, dramatizing, and playing instruments in and for groups.  These activities are planned by the teacher to improve mutual acceptance of children and the individual child’s relationship to, as well as status with, his peers; songs that involve group endeavor and songs of action are emphasized; easy folk dances, play-party games, fun and stunt songs, call and response songs are enjoyed; there is improved group activity in music.

The age of hero worship begins to emerge at about age nine; children need good adult models; children are interested in patriotism.  Provision is made for reading books written for this age level about composers, musicians, instruments, and the history of music; song material and recordings can relate to musical or historical heroes; dramatizations of the lives of composers, musicians, or heroes are employed in musical ways; patriotic songs and songs concerned with great men and women are stressed.

Interest in other cultures and in the expanding world environment.  The teacher utilizes songs about the problems of the peoples of the world community, with words that mention mechanical progress in production, travel, and communication throughout history; cultural characteristics are identified in terms of specific instruments, rhythm patterns, and dances.

Children enjoy ridiculous humor and the humor in everyday situations; a growing appreciation of imaginary adventure.  The teacher uses songs of humor and nonsense, and plans listening experiences involving adventure and humor; dramatizations and interpretations include comedy.

They are rather indiscriminately interested in anything new to them, particularly the eight-year-olds; they are eager to expand their knowledge.  The teacher introduces new and more complex aspects of music notation and vocabulary; a system of note reading can be employed; information about band and orchestra instruments is emphasized; the structure of major and pentatonic scales is explored.

An increasing number of individual differences and abilities appear; a wide range of reading abilities is evident.  The teacher uses a variety of techniques to learn the background and level of musical performance of each child:  parent-teacher conferences, teacher-pupil conferences, observations, anecdotal records of children’s performance and attitude, the study of cumulative records and reports, interviews with former teachers, simple and appropriate tests – both standard and teacher-prepared; the teacher plans for the development of each child’s musical abilities and needs; attention is given to special individual problems as well as to developing group skills; a music program possessing a variety of activities for the advanced, slow, and average child is a necessity; emphasize reading and pronouncing the words of songs.

Rapid development in independence and in work-study habits.  The teacher strives for the development of creative ideas; special class instruction in piano and strings may begin in third grade, in woodwinds and brasses in fourth grade; the teacher uses pupil leaders in singing and directing; guidance is necessary to establish progressive and consistently high standards of work and performance; provision for independent work is made, such as individual reading of books, playing instruments, composing, bringing from home selected favorite recordings with the stipulation that the child is able to explain to the class the reason for the recording’s special worth.
These children need guidance and experience in evaluation of their individual performances and of the performances of others; greater ability in self-evaluation.  The teacher plans successful music activities to build self-confidence; there should be freedom for musical experimentation and invention; guidance is provided in choices and evaluation of related motion pictures, radio and television programs, and of recordings; emphasis is given to improving tone quality in singing, more critical listening, and in developing musical discrimination and taste; good standards of musical quality should be provided by the teacher, some of the children, and recordings.

Nine-year-olds are very conscious of what is right and what is wrong; they desire to do things correctly; they seek help on specific skills and on mastering information.  The teacher gives guidance in evaluating and using music skills and materials; help is given to the uncertain singer; special individual and group work is planned for those who need them and for the specially talented; teachers should not “sell this age short” – they should plan a music program of high quality and stimulate appeal for it.

Continue to learn best through use of varied and concrete materials and through active participation under wise supervision.  Provide varied music activities and materials, and opportunity to explore the potentialities of voices and instruments; create words, tunes, instrumental accompaniments, introductions, codas, and interludes; plan guided listening with specific purposes; allow for creative interpretations of music, including dramatizations of music, including dramatization and body movement; use music that deals with the present and the known.

Understand concepts of simple fractions, time, and money.  Meter signatures are learned.
.

LATER ELEMENTARY:  AGES TEN AND ELEVEN

A pause in physical growth to be followed by a period of rapid growth; girls mature more rapidly than boys; rapid growth implies an awkward stage.  Rhythmic activities that develop muscular co-ordination, grace, and poise are employed; some Dalcroze eurythmics exercises are appropriate; plan activities that reduce awkwardness and self-consciousness; more complex folk dances and formal period dances are good choices; in work dependent upon physical maturity, the teacher does not expect as much from boys as from girls; the teacher discusses the effects of physical change on the voice and the ability to play certain band and orchestra instruments; children can play the more complex instruments.

The harmonic sense develops rapidly; the voice range extends; the diaphragm is developing; some 6th-grade boys will develop the initial stage of the changing voice.  I, IV and V7 chords in minor can be recognized; polyphonic and harmonic textures can be identified and compared; two-and eventually three-part songs are sung; accompanying chords can be determined by ear and by analysis of melody lines; part singing is stressed; more complex songs are attempted; the first stage of the changing voice retains the unchanged voice quality but lowers the range about a fourth; part singing becomes a necessity for boys whose voices have started to change; the tape recorder can assist the evaluation of voice qualities and general vocal performance; activities are planned to expand the vocal range; a chorus is organized.

Seeks the approval of the peer group; needs to “belong”; is inclined to be overcritical of self and others; is often prejudiced.  The teacher provides opportunity to work and play together and to learn and share music experiences in group situations; he plans for the success of each child in some aspect of music; band, orchestra, and chorus groups are offered; the teacher guides the children in development of appreciation of each child’s contributions and skills; he emphasizes the unique contributions of all peoples of the world through study of music; performers from various racial and socio-economic groups are invited to demonstrate their characteristic music and abilities to the class.

The ability to work both independently and with others is more highly developed; the ability to follow the leadership of others is present.  The teacher helps children formulate standards that encourage the best efforts of individuals and groups; he aids the child in consistent, sequential, and thoroughly learned activities and gives children the opportunity to analyze, evaluate and improve their musical learning; the children have the chance to suggest, organize, plan, create, initiate and evaluate many types of music activities for individuals and groups; time and assistance help the children to improve and perfect needed musical skills, attitudes, and appreciations by working alone with books, instruments, recordings, tape recorders, and learning packages.
Pre-adolescents often become extremely critical, unpredictable, and defiant.  To avoid or eliminate this implied problem, a music lesson should include activities that are made meaningful and purposeful through co-operative selecting, planning, developing, and team evaluation by the teacher and the children; ask children to assume leadership roles; offer encouragement and praise as it is deserved and needed; the music activities should be selected in terms of interests, needs, and abilities of each child.

Children have increased energy; they are interested in activity.  Teach various dance steps related to music, social studies, or physical education.

A wide range of individual ability.  The teacher analyzes every child in terms of his abilities, capabilities, level of performance, and needs; the teacher must possess the knowledge of the various levels of musical accomplishment present in kindergarten through grade seven in singing, playing, rhythmic responses, listening, creating, comprehension of notation, and must apply this knowledge in organizing a music program that meets these individual differences; provide opportunity for every child, including the specially talented, to progress at his own rate; when necessary the teacher seeks assistance from guidance personnel, parents, other school music teachers, and private music teachers, in the community; the school must have a wide variety of types and levels of instructional materials.

Interests of boys and girls are usually divergent.  The teacher includes activities in which boys and girls sing in turn or have separate parts, and in which dance partners change frequently; selects songs and rhythmic responses that appeal to both boys and girls; encourages children to create according to their own musical interests.

Teasing and hostility between boys and girls.  The teacher attempts to offset this through carefully planned coeducational activities that involve both sexes in participation and evaluation; feelings and relationships are discussed.

Listless at times, but highly active generally.  The teacher plans both quiet and active types of music including listening to recordings, listening to performances of others, quiet songs, action songs, singing games, rhythmic responses, dramatizations, and playing instruments; music is interspersed throughout the day as it is needed to relieve emotional tensions or fatigue and to supply variety.
Resentment of any kind of attention or activity that appears to cause an individual to lose status with his group; seeks to conform to standards exemplified by child leaders in the group and by the majority of his peers.  The teacher refrains from types of criticism and overpraise that would cause an individual to lose status with the group; encouragement and praise is often given privately; the teacher utilizes the child “leaders” to establish standards of performance and behavior.
There is desire for the approval and understanding of adults even though the effort is to become more independent of them.  Provide increased opportunities for children to assume responsibility for their actions and ideas, to pursue their own interests, to explore, to experiment, and to create.
They are often silly; they giggle unnecessarily; they are loud, rough, and like to joke.  Provide songs, rhythmic responses, and instrumental activities that help self-understanding and provide opportunities for release of energy and relief from emotional tension.
Attracted to adults who possess humor, understanding and warmth, and who are constructive, mature, and positive in their approach.  The teacher shows interest, confidence, and enthusiasm; he reveals appreciation of appropriate humor; he is considerate and appreciative of each child’s musical efforts; respects each child’s personality and utilizes constructive, positive criticism.
Interested in music concerned with adventure, mystery, humor, work, transportation, inventions, outer space.  The teacher includes the content mentioned in the music selected for study; a balance and variety of music content should be sought; music of Asia and Africa can be explored.
Wants to know why as well as how; is inquisitive about scientific reasons that support facts, situations, and theories.  The study of acoustics is introduced; the scientific foundations of vocal and instrumental tone production, including their characteristic types and qualities, are explored; harmonic principles as related to chord structure are studied; the causes of the future voice change, particularly in the boys, are defined; the music structure in songs and in larger forms is analyzed.

Interest in and increased understanding of an expanding environment including time and number concepts.  More complete understanding of the contributions of past achievements to present-day culture.  Emphasis is given to understanding various cultures of the world through music that reflects history, customs, religious and social problems; the children create, notate, and invent appropriate music as an outgrowth of their knowledge of history, customs, and cultures, and of time and number concepts related to notation; include the opportunity to understand and appreciate the history of music and the musical contributions of all peoples; there should be some familiarity with the large vocal and instrumental forms; the learner can recognize scales, modes, tone rows, all common intervals, and unusual meters.

Possess the background for understanding and enjoying fantasy.  The teacher provides opportunity for creative composition and dramatization inspired by fantasy; music that has fantasy content is utilized in listening activities; the ways in which musical tones communicate stories are explored and analyzed.
Sustained and intense interest in activities that hold meaning and purpose.  The music period can be lengthened; opportunity is provided to participate in band, orchestra, chorus, musical composition, reading books about music and musicians, the planning of special programs; the teacher involves the children in activities in which time is provided for them to attempt to perfect the activity; creative activities are highly important and can include dance interpretations of recorded music, adding chants and ostinatos to songs, experimenting with pentatonic, modal, tone row, and invented scale tonal organizations; constructing “new” chords, employing rondo and variation forms; experimenting with tape loops and aspects of contemporary music. 

